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              The 120hr Online TEFL course 

offered by the Cape Town TEFL 

Training Institute/ TESOLSA is 

intended as an introduction to the 

teaching of English as a foreign 

language (TEFL). It is designed not 

only to deliver foundational 

knowledge in teaching English, but 

also to help develop the basic skills 

required for general EFL, teaching 

Younger Learners and Business 

English. It seeks to encourage an 

awareness of English and the 

many potential dif culties faced by those who seek to learn the language. Educational, 

psychological and linguistic theory is introduced where relevant to these ends. 

On completion of this course, you will be able to use language-teaching textbooks creatively in 
addition to generating useful materials of your own. You will be able to select teaching 
techniques appropriate for speci c classroom situations and you will understand the basics of 
classroom management. Unless you are already a grammar guru, your knowledge of English 
grammar will have improved signi cantly. 

We welcome you to the course and hope that you  nd the experience both challenging and 
rewarding.

Course Requirements and Assessment

Acceptance into CTTTI /TESOLSA’s 120hr Online TEFL course is not automatic. In order to be 
accepted into the programme you need to:

• Have English as a mother tongue, or be near mother tongue pro ciency in your use of 
   English.

• Have completed Matric or another school-leaving system after at least twelve years of 
   schooling. If you have skipped school years due to sheer brilliance, we are more than happy     
   to accept your genius - along with suitable proof.

• Accept that the decisions of the assessor are  nal and that no correspondence will be 
   entered into about your results.

• Have access to internet. You will not be able to access the module or upload your assign-
ments if you do not have a stable internet connection. 

Assessment will be presented in the form of Certi cate Assessment Tasks (CATs) at the end of each 
module. Please do not complete all the assignments without having had some feedback from the 
assessor. It is preferred that you submit one at a time and wait for it to get marked before starting 
on the next, as you may receive valuable feedback that could change the way you go about 
the work. 

 Introduction
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Your possible results are A, B, C and F for each Certi cate assessment area.

•  If you get an A we really like you! It means that you have understanding of the subject at hand.                               
We use the word excellent for this, in the true sense that you have excelled and shine like the light of 
quite a few suns.

•  If you get a B we mean you're good regarding this aspect of the course. We think you'll be more 
than capable in this particular regard.

•   If you get a C you shouldn't think you've done badly. This is average. You're capable. You've 
grasped the concepts involved, you've mulled, you've mused. You have a signi cant clue about 
the subject at hand. Most people get this. There may be a bit of room for improvement.

•  An F is not good. You should worry. This result might prevent you getting our certi cate. If you get 
this for one of the assessment tasks you have only one chance afterwards to get a better result. If 
you get an F for any of your assessment results on your second attempt you will not receive a 
certi cate.

Contact us, via email, if you're unsure about the reason/s why you got this result before you attempt 
your second go. If you receive a second F for a particular assessment task and consequently do not 
succeed in achieving a certi cate, all is not lost. You may attempt the whole course again as long as 
you can afford it. No discounts are offered for second or subsequent attempts. It is advisable to try to 
observe classes at the Cape Town School of English or another commercial English language school 
prior to a second registration.

On completion of the course, assuming no  nal Fs, you will receive a certi cate from TESOLSA detail-
ing your successful completion of the course. Should you lose your certi cate you will be charged a 
processing fee, subject to costs, to replace it, if we can. This fee is not subject to negotiation. So do 
yourself a favour and don't lose your certi cate.

You will also receive a report on successful completion of the course. This will re ect your  nal results 
from A to C for each assessment area. It will also include general assessment comments. You are 
entitled to use your report as a written reference.
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A few words on practical experience 

There is absolutely no substitute for solid, practical 
experience in the  eld of teaching English as a foreign or 
second language. This course will introduce you to the 
theory and help you develop the necessary skills, but do-
ing the intricate deed of teaching will help you 
beyond measure to assimilate and internalise the central 
concepts. If at all possible you should get some practical 
experience in a specialised English-as-a-foreign-language 
(EFL) school.

You are entitled, as a learner in the CTTTI / TESOLSA 
programme, to arrange observation sessions at the Cape 
Town School of English. Should you wish to arrange such 
please contact the school at least a week prior to your 
intended practical using the email address: 
info@tesolsa.co.za using the subject line “Online TEFL 
observation.” 

A word about English class levels

Throughout the course we will refer to different levels of 

students in terms of their pro ciency with the English 

language. It is important that you understand just what 

these are immediately. 

Students are normally divided into three broad groups 

of pro ciency, these being ,  and 

. Beginners know nothing of the language but 

advanced students are capable of reading and speak-

ing at a level that allows them to deal with non-simpli ed 

English in most situations.

The levels may be subdivided. Beginner level includes 

false beginners who have a passive knowledge of some 

English that merely needs to be brought out, and 

 students that are capable of communicating 

in a very basic way.

There may be - and  intermediate classes too. 

Intermediate students have mastered quite a lot of the 

language and may be in danger of the  

where their progress slows down a great deal. It is 

important to be aware of this possibility and overcome it.

Reiteration of some fine 
print

• Your success in the 120hr Online TEFL 
Course is up to, and depends on, you. 
CTTTI / TESOLSA does not issue a certi -
cate in the event that you do not meet 
the standards required by the assessor.

• You have a maximum of three months 
to complete the course,  dated from 
your receipt of the course materials/
login details. The course is, on average, 
easily manageable in six weeks if you 
are working, so this should not cause 
problems under normal circumstances.

• Refunds will not be issued once          
registration is complete. Should you be 
unable to complete the course within 
the allocated time contact the institute 
for further instruction. 

• If you fail a certi cate assessment task 
(CAT) you will be given one chance to 
resubmit the assignment. If you fail it 
again you will fail the course. Should you 
then wish to try again you will be liable 
for the full course fee, no discounts will 
be issued for secondary registrations. 

Throughout the course you will  nd activities 
known as “Self Assessment Tasks”.
It is imperative that you do these tasks as 
thoroughly as possible as they are an 
integral part of the course. In some 
instances they have a direct link to 
Certi cate Assessment Tasks (CAT). 
However, do not submit Self Assessment 
Task.

Refer to the Level Descriptors for a 
comprehensive breakdown of each level
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Language 
awareness
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In this chapter you will be asked to answer 
several questions relating to the learning 
and teaching of an additional language. No 
answers are provided, as you are required to 
think these things through for yourself. Keep 
a record of your responses and revisit these 
questions regularly as you proceed with the 
Online TEFL Course. Some of your answers will 
likely change and some might not.

1. Consider your own experiences with learning 
another language. What were the methods the 
teacher used? How did you respond to these 
methods? What were your most positive 
experiences and your most negative? Do you still 
speak that language? If not, why did you stop?

2. What are the differences between a child 
learning a  rst language and an adult learning a 
second language? What are the implications of 
this for our English classes?

3. “Speaking a language  uently involves more 
than being able to string together a series of 
grammatically correct sentences”. What other 
aspects of communication will we need to teach 
our foreign students in order to guide them 
towards pro ciency in English?

4. Should teachers translate into the home 
language when students don’t understand?

5. What are the four basic skills involved in 
language use? Which are receptive and which 
are productive? How could they be developed?

6. How would you create an atmosphere 
conducive to learning in your classroom?

7. What dif culties might adult learners have in 
learning a new language in a classroom 
situation?

8. What problems would you expect ESL 
(English as a Second Language) or EFL (English as 
a Foreign Language) children to experience in an 
English-medium school environment?

9. De ne an effective language teacher.

10. Someone once asked a Japanese friend 

listening to a group of English speakers whether 
she had followed the conversation. She remarked 
that she understood what they said but not what 
they meant. What does this tell us about how 
language is used by native speakers?

11. What is the main distinction when we say that 
languages are “acquired” (language acquisition) 
rather than “learned” (Language learning and 
teaching)? How should this distinction affect what 
we do in an EFL classroom?

12. What do we mean when we say that role-play 
isn’t just ‘acting’ or ‘playing roles’ but creating 
and sustaining a complex language structure 
within which learners respond?

13. In teaching a beginners class of adults 
learning English, what would you consider to be 
the order of priority of the following:

a) Grammatical competence

b) Abilit  to speak with proper st ess and rhy hm

c) Ge  ing the accent right

d) Willing ess and readiness to have a go at using new 
lang age for s

e) Ge  ing the r les right

f ) Practising st ct re and g ammar drills

g) Ge  ing the lear er to enjoy the lang age lesson

h) Causing interaction among class members

i) Ge  ing lear ers to stop communicating in their home 
lang age

j) Ge  ing lear ers to inter ret and respond to diff erent 
lang age sit ations

k) Giving lear ers infor ation about the cult re and social 
instit tions of English-speaking count ies



Although historically the teaching 
of English as a foreign or second 
language was based on a single 
method, current practice is far more 
eclectic in that it draws on many of 
the methods of the past and merges 
them into a uni ed whole. 

Each of the historical methods has strengths and weaknesses, advantages and disadvantages. 
There never has been, and probably never will be, a single, perfect method for the teaching of 
language. Our eclecticism as EFL teachers is intended to draw on various methodological strengths 
and discard the inherent weaknesses and disadvantages.

Theories about how human beings learn a language have underpinned the various historical 
methods. It is important that you, as an EFL teacher, understand and be able to identify these 
theories and their associated methods. You should be able to identify strengths and criticise possibly 
incorrect assumptions. What follows is an overview of some language learning theories and 
pedagogical methods. The  eld is vast and it is beyond the scope of this course to cover it in full and 
in detail. Suf cient detail is presented here to allow you to understand current best practice.

The Grammar Method

Historically, this is the oldest method of language teaching and the one that has certainly lasted the 
longest. Today it has largely been superseded by more communicative approaches. It is, however, 
still practised in some Asian countries and by some highly traditional teachers.

The grammar method is based on the belief that the key to learning a foreign language lies in 
mastery of grammar. The rules of grammar consequently take precedence over all else. The 
teacher presents the rules prescriptively, examples are given and the student then works on 
developing his or her own examples. This method is characterised by lots of teacher discussion of 
rules and exceptions.

A signi cant disadvantage of this method is that there is very little contextualisation or 
communication practice in the classroom. The examples given often have a sense of arti ciality to 
them and it is dif cult for a feel for the language as it is used in real life. Students learn about the 
language; the rules and when and how they apply. They do not learn how to use the language in 
natural communicative situations. The grammar method tends to be teacher-centred in orientation 
as most of the classroom input comes from the teacher. As a consequence, the method can be 
very laborious and boring for students.

Self Assessment Task

Despite the above criticisms, the 
grammar method does have 

certain advantages to its credit. 

What do you think they are?

Methods and 
Approaches
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Behaviourism

Behaviourism in the  eld of psychology developed in the 1920s and became relatively dominant
in the period of the 1940s through to the 1960s. It was a reaction to the criticism that psychology 
could not claim to be a science as it made claims that were neither observable nor testable. Critics 
of the  eld of psychology pointed out that the rigour of the scienti c method, as used in the natural 
sciences, was not generally applied in psychological theorising. Behaviourism acknowledged that 
the mind was not directly observable and compared it to a  The products of the mind, 
the many behaviours, were observable and testable however. Consequently, behaviourists argued 
that the proper focus of psychology should be on behaviour.

Behaviourist theory was developed primarily through the observation and analysis of strictly 
controlled experiments. These experiments were usually conducted using small animals such as 
mice and pigeons. The ideas of behaviourism centred around habit formation, where the 
repetition of a speci c  generated a speci c  when that response was subject to 

 through . With  the behaviour became automatised - a .

Applied to language learning, behaviourism saw language as a set of automatised verbal 
behaviours or habits. Verbal habit formation was seen to follow the same principles of habit 
formation as any other learned behaviour. Positive and negative reinforcement, along with 
imitation and practice, were seen as central to language learning. As a result, additional 
language learning based on behaviourist theory included long (some would say 
‘interminable’) practice drills to develop the “right” set of responses. Any and all mistakes 
made were seen to be the result of something called interference which was the result of an old set 
of behaviours (the verbal habits of the  rst language) interfering with the development of the new 
set. Behaviourist theory is apparent in the audio-lingual method.

Self Assessment Task

Even the most well-spoken of native 

English-speakers produce occasional 

mistakes in their spoken and wri en 

language. Sometimes they are 

immediately aware of their error and 

sometimes not. 

What, other than interference from 

another language, might cause these 

errors?
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The Audio-Lingual Method

This method was developed during the Second World War when the United States military needed 
intelligence personnel to learn foreign languages very quickly. It is based on set dialogues that 
simulate real-life conversational scenarios. The students are required to repeat these dialogues over 
and over again until the structural patterns of the new language are ingrained.

The audio-lingual method is based on the belief that languages can and should be learned through 
habit formation. Constant repetition can help students overcome the interference of habits from 
their own language and help them acquire the habits of the target language.

While this method uses a variety of drilling techniques (such as substitution and transformation drills) 
it tends to sti e creativity. Students are not encouraged to experiment with the language but, 
simply, to memorise the patterns presented to them. They may be at a complete loss in 
conversations not covered by the audiolingual method's scenarios.

Self Assessment Task

For which stage/s of language learning 

(Beginner, False Beginner, Elementary, 

Lower Intermediate, Intermediate, 

Upper Intermediate or Advanced) do 

you think the Audio-Lingual Method is 

most appropriate? 

Why?
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The Direct Method

The Direct Method is the method once associated with the Berlitz Language Schools. It draws 
heavily on the use of pictures and realia (see glossary) to help teachers explain without having to 
use the students' mother tongue. The objective is to use only the target language in class and to 
bring in whatever visual aids are useful to this end.

In the Direct Method, teachers use only complete and meaningful sentences and stress 
pronunciation. They check understanding by asking the students questions in the target 
language. The method is one of immersion. Students learn the language through continual 
exposure to, and practice of, the sounds. Students are encouraged to come up with the rules 
inductively, rather than being taught them explicitly.

A disadvantage of this method is that the drills can easily become mechanical and boring; they are 
not really re ective of true-life communication.

Self Assessment Task

List as many advantages as you can 

about The Direct Method’s extensive 

use of pictures and realia.
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Innatism

Innatism is theoretical approach to language acquisition and learning that differs markedly from 
the assumptions of behaviourism. It arose, at least in part, due to a perception of the shortcomings 
of behaviourism related to language behaviour. The most famous innatist is Noam Chomsky whose 
linguistic hypotheses and theories over numerous publications (from 1957 on) were presented as a 
viable alternative to behaviourist approaches.

In essence, innatism argued that when acquiring our mother tongue, we do not learn every single 
utterance we could potentially make through repetition and conditioning. We are capable of 
producing a potentially in nite number of grammatical utterances that we have never heard 
before. We use language creatively. We are also capable of comprehending such. Chomsky 
argued that this is due to a form of language potential with which all humans are born. He
called this potential the Language Acquisition Device (LAD). Linguists no longer often use this term 
as there are several problems associated with it. Nonetheless, it gave rise to the concept of 
Universal Grammar (UG).

Innatism claimed that UG incorporates all grammatical principles as found in all languages. 
Humans were thought to have a neurological set of language 'switches'. These switches are initially 
neutral to speci c languages but accord with the potentialities of Universal Grammar. Grammatical 
parameters are set to a speci c language as humans acquire their  rst language. Once an 
individual's language parameters are set for the home language they are capable of forming a 
nearly in nite number of grammatical sentences in the language, subject only to vocabulary 
limitations.

Related to Chomsky's formulations on  rst language acquisition but with the focus on second or 
subsequent language learning, others have proposed the creative construction hypothesis. 
Learners of a second or foreign language are believed to develop or 'construct' mental 
representations of the target language. As their knowledge and understanding of the language 
improves, so they re ne and further develop their 'mental model' of the language. All learning and 
observation of the language is compared to the existing construct. If the observation  ts, it is 
added. If, however, it doesn't  t, the construct is modi ed to accommodate the new observation or 
learned datum. Interestingly, the creative construction hypothesis allows for the development of a 
mental construct of a language without any actual production, through speaking or writing, being 
necessary.

 

Self Assessment Task

Think about your own ideas about 

English. 

Have they changed over time? 

If so, how? 

Do you have a mental model or 

construct of the language?
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Student-Centred Methods

One of the disadvantages of the methods that developed prior to the 1960s is that they were all 
very much centred around the teacher. During the 1960s, the prevailing thought in education 
became more directed to the emotional, intellectual and social needs of the learner. The result of 
this for EFL teaching was the development of a variety of methods that had students' needs as their 
focus. In the 1970s, methods such as Suggestopedia, The Silent Way and Community Language 
Learning emerged, all of which were primarily concerned with the effects on the learner of the 
learning process.

What these approaches contributed to the methodology of teaching English is the notion that the 
lesson should focus entirely on the students' needs. EFL teachers need to be  exible, 
creative and prepared to depart from established theory and methods if they deem it to be in the 
best interests of their students. By the mid 1980s many of these methods were superseded by a new 
overarching approach to language teaching called The Communicative Approach.

Self Assessment Task

What disadvantages do you think might 

be associated with the strongly 

student-centred methods of the 

1970s?
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The Communicative Approach

The Communicative Approach, which, since its emergence, has gained wide international 
acceptance, has as its basic assumption the understanding that in order to learn to communicate 
in a foreign language, one must get as much practice in authentic communication in the target 
language as possible. The goal of this approach is communicative competence: the ability to 
function in a foreign language in the same way that its native speakers do. Effective 
communication is seen as being a great deal more important than grammatical accuracy.

Some important principles of the communicative approach are:

• Accuracy is judged in context and on whether or not it impedes the listener's understanding.

• Students are encouraged to talk about their own lives (personalisation). The communicative 
approach draws on students' own knowledge, experience and ideas, i.e. it is student-

      centred.

• Teachers do not intrude in student-to-student communication.

• Pair and group work are the most effective ways for students to practice as this gives them more 
talking time than whole class discussions.

• Error correction is usually done as an analytical, whole class activity.

• Reading and writing are integral parts of language pro ciency.

• Students are encouraged to communicate right from beginner level.

• Language and communication should be as close to that used in real life as possible. The use of 
authentic texts and conversations is strongly encouraged.

Linguistic Competence

Knowledge of vocabulary,

mastery of meaning and 

form in coherent 

utterances.

Socio-cultural Competence

Some familiarity with the 

situationin which the 

language is being used.

Socio-linguistic 

Competence

Producing and 

understanding utterances 

appropriately and in

context.

Strategic Competence

Use of verbal and non-verbal 

strategies to compensate for 

gaps in knowledge of code.

Social Competence

Desire and confidence to 

interact with others. 

Empathy and the ability to 

handle social situations.

Discourse Competence

Perceiving and achieving 

coherence of separate 

utterancesin meaningful 

communication patterns.
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While the communicative approach has been embraced throughout the world, it is not without its 
critics. They point out that accuracy has suffered at the expense of  uency. Research studies on 
French students in Quebec, who have been through English immersion programmes, have shown 
that these students obtain near native-like  uency. Their production is, however,  awed by 
embedded grammatical errors.

These embedded errors are seen to be a failure of the communicative approach, with its focus on 
meaning. Educationalists, reluctant to abandon the communicative approach entirely, however, 
are currently embroiled in debates on how accuracy can be promoted without a negative effect 
on  uency.

Principled Eclecticism

While core textbooks and teachers' manuals may advocate a single method for teaching English, 
the reality of the situation is that teachers on the classroom  oor tend to do what works best for 
their own particular students. This usually means an eclectic blend of methods in an intelligent and 
principled fashion. Given the futility of trying to establish that there is "One Best Method" that works
for all students in all circumstances, the practice today tends to integrate a variety of methods into 
a communicative base.

This new principled eclecticism can be seen in the content of some coursebooks such as New 
Interchange (Cambridge University Press) which, while adopting a communicative approach, also 
integrates exercises from The Direct Method and the Audio-Lingual Method.

      
Communicative Tasks and Activities

These activities are the backbone of communicative language teaching. In general, they are 
based on information gaps in which one student has information that another student needs in 
order to complete a task. To receive the information, the student who needs it must solicit it from the 
one who has it. The information being exchanged can be a fact, an opinion or an idea.

In order for a communicative activity to be successful, students must have the necessary verbal 
pro ciency for the task. Often this requires a lot of preliminary work from the teacher who must 
ensure that the appropriate vocabulary, grammar, and ideas are activated.

It is also especially important that students know exactly what they are required to do. The teacher 
should give some examples of the activity before the students begin, and should ask a couple of 
students to illustrate to the others what they are required to do. This is especially important at lower 
levels of pro ciency. 

Self Assessment Task

How can you, within the framework of 

the communicative teacher of 

English as a foreign language, 

encourage grammatical accuracy 

and a empt to eliminate embedded 

errors?
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Controlled and Free Activities 

Communicative activities differ in the degree of control they exert over the students’ responses.

CONTROLLED ACTIVITIES

Controlled communicative tasks direct the students’ attention towards speci c items of vocabulary 
or grammar by controlling the nature of the information being sought. A jigsaw text provides an 
example of this.

Without showing each other their texts, Student A and Student B must ask each other questions in 
order to complete their copy of the biography. being sought is quite speci c and involves Where, 
When and Who questions. There is very little room for innovative language use. The aim is for the 
student’s correct use of W questions to be reinforced by getting a meaningful reply from their 
partner.

Controlled activities such as this are used mainly at the beginner level where students have neither 
the pro ciency nor the con dence to venture far from the script. As students progress in pro ciency 
level, the degree of freedom in communicative tasks grows.

Free activities
An example of a free activity is an unrehearsed role-play in which students must respond 
innovatively to the input given by the other players. 

Debates are other forms of free activities. After introducing the topic, and outlining the format of 
the debate, the teacher gives the students free reign in preparing and presenting their arguments 
and counter-arguments.

Such activities are more desirable at the upper levels where students do have the language 
pro ciency and the con dence to try out new forms of expression.

Student A

Student B

13



Questions and answers

These activities require students to obtain 
information from their fellow students by 
asking questions. This can be done in pairs, 
groups or as a milldrill. An example of such 
an activity is Find Someone (see Appendix)

Matching Activities

Here the task for the student is to cooperate 
with a partner in order to recognise match-
ing items or to complete pairs or sets. Pel-
manism and Split Sentences are examples.

Jigsaw

In these activities, each student has what 
seems to be identical information. However 
each student has parts of her text missing 
and needs to consult the other students/s in 
order to  ll in the gaps. An example of a jig-
saw activity is the Princess Diana biography 
given earlier. 

Pictures and Picture Stories

These are activities based on pictures. Spot 
the Difference is an activity well known from 
children’s activity books. In the EFL class-
room, student A and 
Student B have a near identical picture in 
which there are a number of small differ-
ences. Without showing each other their 
picture, they have to establish what these 
differences are.

Puzzles and Riddles

There are many types of puzzles and riddles. 
These require students to think, hypothesise, 
make guesses and draw on their gener-
al knowledge and personal experience. 
Solving them is quicker and easier if students 
can exchange ideas. 

An example of a riddle is “What is bright 
orange and sounds like a parrot?”

Games

Games are a good way to revitalise  agging 
spirits in class but it is best if the competition is 
non-threatening. Board games can cover a 
limitless range of language items or conver-
sation topics. Team competitions, in which 
groups compete against one another, allow 
students to negotiate with one another in 
order to successfully complete the task. 
Hotseat, Pictionary and Charades are 
examples of games that can be used to 
reinforce a language point learned earlier.

Plays and Role-Plays

These can be scripted or improvised. They 
are likely to be more successful if students are 
given a fair degree of choice in what they 
say and are given suf cient time to prepare 
beforehand.

Discussions, Decisions, Debates and 
Designs

Discussions can be an exchange of 
opinions on a topic of relevance to the 
students.

Decisions require the student to collect 
and share information to reach a solution to 
a problem (e.g. to decide which items from 
a list are essential to have on a desert island).

Debates require defending one point of 
view against an 
opposing one and can be done informally in 
groups or formally as a whole-class activity.

Designs require groups of students to 
collaborate in order to design a product, a 
house, a car of the future etc.

Giving instructions

Crucial to the success of communicative 
activities, is that the exactly what they are 
expected to do before they start the activity. 
The key to this lies in giving clear and com-
prehensible instructions.

Types of Communicative Activities
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✓ ×Do: Don’t:
• Don’t turn your instructions into a running 

commentary on what you are doing or add 
any extraneous information. The students 
may not be able to separate this from the 
instructions and become quite confused.

• Don’t ask your students if they understand. 
Only the bold will say no. Instead ask one or 
two students to tell you, or to demonstrate 
what they are going to do.

Some do’s and don’t’s in giving instructions

• The “to have and to hold” principle is vital. Wait 
until you have everyone’s attention before you 
start talking. Make sure that you hold everyone’s 
attention until you are satis ed that they are 
clear on what has to be done.

• Because there is usually a bit of noise in a com-
municative classroom, it is useful to have a set 
signal or phrase that lets students know that they 
need to pay attention. For example, you could 
lower your tone and say emphatically, “Now this 
is what you are going to do” then pause to en-
sure that they are all looking at you before con-
tinuing with the instructions.

• Present the instructions in simple, logical stages. 
If necessary, write a numbered summary on the 
whiteboard. Students can often understand the 
written word better than the spoken word.

• Simplify your language and be economical with 
words. Give only essential information. Use sim-
ple imperatives such as 

 “Tell Carlo……….. “ 
 “Ask Maria…………..”

• Pause often. Pausing is more important than 
slowing down your speech.

• Always demonstrate your activity or give good 
examples of what students are expected to do. 
If they don’t understand what you are saying, at 
least they can see what they are supposed to 
do. 

• Give students an idea of how much time you are 
giving them before they start the task, and give 
them some warning before you stop the activity.

• Use pictures, gestures, mime and facial expres-
sions to help convey your meaning.

• Make sure you have given all the vital instructions 
before the students begin the activity. It is con-
fusing and disruptive when the teacher shouts 
extra instructions over their heads. It also makes 
the teacher look unprofessional.
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What methods and approaches would you use, assuming a new class of complete beginners 
(young adults)? Pay attention to the functions of language such as  etc. 
and how one of these might be taught in the  rst hour. Describe the activities and tasks of this hour. 

Use approximately 1500 words.

Certificate
Assessment
Task - 1
Methods and Approaches


